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Abstract 
This study is carried out with experimental design with an aim to reveal effects of Communication with children course on pre-
school teacher trainees’ emphatic tendencies. The sample of the study is composed of 299 senior teacher trainees- whose average 
age is 23.13- at Child Development Education and Kindergarten Education at Faculty of Vocational Education. In the study, 
“Emphatic Tendency Scale” was used as a data collection mean to determine emphatic tendencies of the trainees. For relation 
measurements of the data collected, t-test was conducted and the points in pre-test and post-test were compared. As a result of the 
analysis, it was found out that the effect of Communication with Children course on emphatic tendency levels of the trainees is 
significant. 
© 2009 Elsevier Ltd. 
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1. Introduction 
One of the basic and perhaps the most important problem modern man experience is not understood by other 
deeply. Individual who feel that they are being understood get relaxed and be in peace. The most effective way to 
solve the problems, loneliness and alienation brought up by modern world is to achieve mutual understanding. The 
most effective way for this understanding is individual’s putting himself/herself in the boots of the other and try to 
understand his/her emotions and opinions, that is developing empathy. 
According to Rogers, empathy is “one’s understanding of the other as if s/he is experiencing the happenings in 
his/her inner world-without losing himself/herself” (Mete ve Gercek, 2005). Empathy in general is the process of 
individuals viewing the events from the other’s point of view, understating his/her feelings and ideas accurately and 
feeling what s/he feels and communicating this to the other” (Ca÷das, 2008).Almost all strata of daily life, emphatic 
understanding has a function of getting people closer and easing communication. When people are empathized, they 
feel that they are understood and valued. And being understood and valued by other people relaxes individual 
(Dokmen, 1988; Dokmen, 2002; Okvuran, 1993). Today quality comes forth in every field, it is inevitable that 
educational institutions achieve a certain level of quality. When talking about quality in education, the very first 
issue to handle is “teachers’ qualifications” as the view that teacher is the most important factor that determines 
quality of education is very common (Erisen, 2001).Teachers are supposed to have acquired many professional 
features before starting teaching profession. It is doubles that most outstanding of these feature are democratic 
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attitude and behaviors which are accepted in the modern world. The second most important and non-qua sine feature 
a teacher is teacher’s having a certain level of emphatic skill (Dilekmen, 1999). Shaprio ve Voog (1969) pointed out 
that having an innate do-gooder personality and receiving an education (Akt. Ercoban, 2003).Pre-school period is 
highly critical period for children development. Therefore, pre-school education teachers are to graduate with certain 
qualifications like emphatic skill and tendency and preserve their qualification throughout their professional life. 
This study is important in that it reveals the effect of Communication with Children course on pre-school teacher 
trainees’ emphatic tendencies.  
1.1 Hypotheses 
In emphatic tendency tests, pre-school teacher trainees’ post-test average score will be significantly higher than pre-
test average score.  
2. Method 
2.1 Participants 
The study was carried out with an experimental design. The study group is composed of 229 senior students-
whose average age is 23.13 at the department of Child Development Teaching and Pre-school Teaching at Selcuk 
University. 
2.2 Instrument 
2.2.1 Emphatic Tendency Scale 
Emphatic Tendency Scale, developed by Dökmen (1988) was used as data collection means to measure the students 
emphatic tendencies. The scale is composed of 20 items and each item includes degrees 1 to 5. The repeat test 
reliability coefficient of Emphatic Tendency Scale was found to be .82 and the correlation between the odd and even 
items is .60. In a similar scale validity study, the correlation value between “Edward Individual Preference 
Inventory-Understanding Emotions sub-scale” scores and emphatic tendency scale was calculated to be .68  
2.3 The collection and analysis of data 
Communication with children course is a 3 credit course in the 8th term of the program. This course includes the 
definition of communication, communication model, factors making communication easier, acceptance, listening, 
empathy, communications hinders, its effects on children, defensive communication, the attitudes behind defensive 
communication, correct attitudes which are opposite to defensive communication, the language used in 
communication (“I” language,“You”language), conflict in communication and its prevention, factors to be paid 
attention in student-teacher-parent communication. 
In the study group, “Emphatic Tendency Scale” was applied as pre-test in the beginning of the course and as a 
post-test in the last session of the course. In the comparison average scores of the student in the pre-test and post-
tests was analyzed with t-test for relevant measurements. 
3. Results 
In Table 1, the t-test results of the measurements relevant to pre-test and post-test results of the students in 
Emphatic Tendency Scale are given. 
Table 1. The test results for relevant measurements of the Students’ Emphatic Tendency Scores
Empathy 
Tendency N Mean Sd t p 
Pre-test 229 72.66 7.086 
Post-test 229 76.50 7.960 -10.918 .000** 
**p<.001 
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When Table 1 is examined, it is seen that students emphatic tendency scores increased significantly at the end of 
Child Communication course (t=-10.918, p<0.01). While students’ average empathy tendency scores were 72.66 
before the course, their empathy tendency average increased to 76.50 after they took communication course. As it is 
known, high scores in emphatic tendency scale indicate positive empathy tendency. This result indicate that 
Communication with Children course increase students’ empathy tendency and have an important effect on empathy 
tendency. 
4. Discussion  
Empathy has a prominent effect in interpersonal relations. For teacher trainees to be able to communicate 
effectively, they need to have high emphatic tendencies. With the development of emphatic tendencies, they will be 
able to put themselves into the boots of the others and understand their emotions and thoughts and thus 
communicate effectively. In teacher training the development of this skill is to be an aim.  As result of our study 
carried out with this aim, it was reveled that communication with children course significantly increased pre-school 
teacher trainees’ empathy tendencies. The studies which support the results of this study are summarized below; 
Kalliopuska (1991) studied the effect of two different empathy programs on 6-7 years olds empathic skills and 
pro-social behaviors. It was found out that both empathy programs positively affected children’s empathic skills; 
however, the program applied with role plays and stories was more effective than the program which used music, 
exercise and drawing techniques. Hatcher, Nadeau, Walsh, Reynolds, Galea & Marz (1994), applied “Rogers’ 
easing friendship styles training program” to 104 high school and college students and emphasized the result that 
girls and boys can learn empathy at the same levels. Karahan et. al. (2006) found that the teacher trainers who 
received 12 weeks of human relations and communication course had higher conflict resolution and empathic skills 
compared to those who did not receive this course. Winefield and Hansen (2000) pointed out that the 
communication skills course they gave to freshmen at Faculty of Medicine led to significant development in 70 % of 
the students in terms of giving empathic reaction. Aydın (1996) studied the empathy levels of the people from 
different professions and interpersonal relation styles and as a result found out that the empathy levels of teachers, 
doctors and the like were significantly higher compared to engineer and technicians. This study indicate that the 
importance of empathic tendencies in teaching profession where extensive interpersonal relations experienced. 
Otfinowski (2000) gave empathy training to juniors and studied its effects. As a result of his study, he emphasized 
that there was a significant increase in students’ empathy levels.  Yıldırım (1992) compared the students in 
Psychological Counseling and Guidance department with the students in Psychology in terms of emphatic tendency 
and emphatic skill levels and emphasized that the emphatic skill levels of the students in Psychological Counseling 
and Guidance were higher. In his study on the students of Communication Faculty who receive communication 
course and the lecturers giving the course, Ero÷lu (2004) found out that in terms of general communication features 
most of the lecturers observed individual differences in in-class interaction, had emphatic attitudes, did not cause 
students to feel afraid of giving wrong answers, and in terms of giving effective message he found that the lecturers 
were successful in using body language and leveling intonation in accordance with the class atmosphere (Akt:Alper, 
2007).  
According to result derived from the study, the following suggestions can be made: 
1. As empathy is a crucial feature in teaching profession, Communication course can be made a compulsory 
course for all teacher training departments.  
2. Further studies can be made to determine if this positive change in empathy tendency levels is preserved in 
professional life of the trainees who received this course. 
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